SEMESTER-2

M.Ed.CC 201: PHILOSOPHICAL PERSPECTIVES OF EDUCATION
Credits: 4 





         Maximum Marks: 100 

Internal: 30                                                                  

     External: 70 
COURSE OBJECTIVES:

1. To understand the meaning of Philosophy and its Perspectives of Education.

2. To analyse Educational Ideas and Practices from different  Philosophical Perspectives

3. To critically analyse the different philosophical theories on the Knowledge Getting Process.

4. To critically reflect on the relevance of ideas of various Indian and Western Schools of Philosophy to modern educational thoughts and practices.

5. To understand the philosophies of different Western and Indian Philosophers on various aspects of education.

UNIT-1: UNDERSTANDING EDUCATION: A PHILOSOPHICAL PERSPECTIVE

· Meaning of Philosophy; Branches of Philosophy- Metaphysics, Epistemology and Axiology and their relation with Education.

· The varying perspectives of Education- as Process, Product (Moulding and Growth Models); Education as Initiation; the Essential Characteristics of Education and Characteristics of the Educated Person;

· Forms of Education- Training, Instruction, Conditioning, Indoctrination.

UNIT-2: PHILOSOPHY OF EDUCATION

· Meaning of Philosophy of Education; 

· Nature of Educational Theory: Descriptive and Prescriptive Theories; Relation between Theory and Practice of Education;

· Concept of Knowledge- Rationalist and Empiricist perspectives; Conditions of Knowing- Knowing That, Knowing How and Believing;

· The Knowledge Getting Process- the Clean Slate Approach, the Growing Plant Approach, Interactive Generator-Transformer Model of Intellect, and the Knowledge Construction Approach.

UNIT-3: SCHOOLS OF PHILOSOPHY AND THEIR IMPLICATIONS FOR EDUCATION

· Ancient and Medieval Indian Philosophies:  Comparison between the Philosophical ideas of the Vedic period, Buddhism and Jainism on Aims of Education, Curriculum and Methods of Teaching, and relevance to modern day education.

· Western Philosophical Schools of Thought: Examining the Philosophies of Idealism, Naturalism, Pragmatism, Realism and Existentialism, and drawing inferences to Modern Educational Thought and Practices.

UNIT-4: EDUCATIONAL VIEWS OF VARIOUS PHILOSOPHERS:


The Contemporary Relevance of the following Ideas on Education:

·  Dewey’s ‘School as a Miniature Society’

·  Bertrand Russell’s views on ‘Education as a political institution’

· Paulo Freire’s ‘ Banking Concept of Education’

· Ivan D Illich and concept of De-schooling.

· Tagore’s Liberationist Pedagogy

· Gandhiji’s Basic Education

· Krishnamurthy’s views on Freedom of Individual and Aim of Education.

Suggested Readings:

1. Brubacher, John S. (1969). Modern Philosophies of Education. New York: McGrawHill Book Company Inc.

2. Elmhirst, Leonard (1961). Rabindranath Tagore: Pioneer in Education. London: John Murray.

3. Fletcher, B.A. (1961). A Philosophy for th Teacher. New York: New York University Press.

4. Freire, Paulo (1972). Education for Critical Consciousness. London: Sheed and Ward.). Pedagogy of the Oppressed. Hardmondworth: Penguin Books. Freire, Paulo (1972

5. Gandhi, M.K. (1951). Basic Education. Ahmedabad: Navajivan Publishing House.

6. Hamlyn, D.W. (1970). The Theory of Knowledge. London: Macmillan.

7. Hiriyanna, M. (1983). Outlines of Indian Philosophy. Bombay: Blackie & Son.

8. Hirst, P.H. and Peters, R.S.(1975). The Logic of Education. Oxford: Oxford University Press.

9. Illich, Ivan, D. (1971). De-schooling Society. New York: Harper and Row Publishers.

10. Keay, F.E. (1980). Ancient Indian Education: Origin, development and Ideals. New Delhi: Cosmo Publications.

11. Khan, Mohammad Sharif (1990). Education, religion and the Modern age. New Delhi: Asia Publishing House.

12. Krishnamurthy, J. (2004) Freedom from the Known. Chennai: Indcom Press.

13. Luis, S.R. Vas (2005). The mind of J. Krishnamurthy. Mumbai: Jaico Publishing House.

14. Mitra, Veda (1964). Education in ancient India. New Delhi: Arya Book Depot.

15. Moore, J.W. (1982). Philosophy of Education. London: Routledge and Kegan Paul.

16. Moore, J.W. (1974). Educational Theory: an introduction. London: Routledge and Kegan Paul.

17. Peters, R.S.(ed). (1980). The Philosophy of Education- An Introduction. Oxford: Oxford University Press.

18. Russell, Bertrand (1916). Principles of Social Reconstruction. London: Unwin Paperbacks.

19. Scheffler, I. (1965). Conditions of Knowledge. Scott & Foremen.

M.Ed CC-202

Sociological Foundation of Education

Credits: 4 





         Maximum Marks: 100 

Internal: 30                                                                  

     External: 70 
Learning Outcomes: After completion of the course, student-teachers will be able:- 

To enable the student to explain and reflect on- 

· Gender ideology. 

· Relationship between education and social change with special reference to modernization and globalization. 

· Relationship between concepts and processes of sociology and education. 

· Theories and characteristics of sociological analysis and its relation to education. 

· Understand and explore the meaning, aims, purposes of education 

· Develop understanding of sociological dimension of education. 

· Identify and question one’s own long-established presumptions on knowledge, learner, teacher, and education, and develop a more infor M.Ed., meaningful understanding of them. 

· Expose students to divergent educational thoughts, perspectives and practices, which will help them in creating secure, egalitarian and pedagogically sound learning situations. 

Unit – 1: Sociology & Education 

Meaning & Nature of Educational Sociology & Sociology of education. 

· Interrelationships between Education and Social Variables : Education and Family 

·  Education and culture in general , Education and religion, Caste, Gender, Class 

Unit- 2: Contexts of Socialization 

· Concept of socialization: family and adult-child relationships; parenting, child rearing practices. 

· Theory of Socialization 

· Schooling: peer influences, school culture, relationships with teachers, teacher expectations and school achievement; being out of school, overage learner 

· Relationships with peers: friendships and gender; competition and cooperation, competition and conflict; aggression and bullying from early childhood to adolescence. 

· Social, economic and cultural differences in socialization: implications for inclusion. 

Unit- 3: Education as a means of social change 

· Concept and implications of social change 

· Education for emotional & social Integration. 

· Education for Nationalism and International understanding 

· Meaning and need of Equality of Education opportunity and Social Justice with special reference with Indian Society 

· Education of Socially, Economically under-developed society. 

· De-Schooling 

Unit- 4: Education and society: 

· Gender ideology in society. Role of religion, constitution and law in gender ideology. Gender differentiation, stereotyping and inequality in society liberal feminism. 

· Present status of women’s education in India. Education and Gender. 

· Modernization, globalization in relation to education. 

· Concept and dimensions of plurality. Curriculum for multicultural education. Teacher’s role in the strategies of multicultural education, Socialization in cultural diversity through education. 

· Meaning and importance of peace education to address social issues. 

Practicum / Field Work:- 

· Select a psychological tool of socialization and apply on at least 10 orphans and 10 students with parents to find out the result, if there is a difference, suggest proper remedial. 

· Make a questionnaire on different aspects of socialization and administration on at least 30 students (homogeneous group) to find out the most influencing aspect. Prepare a report on entire activity. 

· Prepare a plan for the mobilization of different types of resources for a school from the community. 

· Collect and analyze information about cooperation between schools and other institutions (such as businesses and colleges) in your community. To what extent has such cooperation helped the schools? 

Reference: 

1. Dewey Joton- Democracy and Education. New York 

  M.Ed CC-203
Curriculum Studies

Contact Hours per week: 4





 Maximum Marks: 100 Internal: 30








 External: 70 

Learning Outcomes: After completion of the course, student-teachers will be able to:- 

· Conceptualize the meaning and different perspectives of curriculum 

· Understand the epistemological, sociological and the psychological basis of curriculum development. 

· Understand the different types of curriculum with respect to their main orientation and approaches 

· Compare and analyse the National curriculum framework over the years with respect to their foundational considerations, concerns, priorities and goals. 

Unit I: Perspectives on curriculum 

· Meaning, Concept and importance of curriculum 

· Four perspectives on curriculum 

· Essentialist 

· Conceptual-Empiricists 

· Social constructivists 

· Social Engineering 

Unit II: Construction & Development of Curriculum 

· Curriculum framework –need and importance; ramification of curriculum framework into curriculum, syllabus and textbooks. 

· Different Models 

· Grass Root 

· Demonstration 

· System Analysis 

· Concept of Core curriculum, Hidden Curriculum, Spiral Curriculum, integrated curriculum and their relevance. 

Practicum / Field Work:- 

· Preparation and presentation of papers on comparative study of National curriculum of other countries at different levels. 

· Study of National Policies of Education –1986, 1992(modified version) and POA on NPE-1996 in relation to National curriculum frameworks that were developed later. 

· Detailed study of National curriculum framework of school Education, India (1988, 2000, 2005) followed by seminar presentation. 

Unit III: Bases of Curriculum Development 

· Philosophical bases 

· Sociological bases 
· Skills & attributes as foundations of curriculum 

· Critical issues: environmental concerns, gender differences, inclusiveness, value concerns and issues, social sensitivity. 

Unit IV: Curriculum Administration & Evaluation 

• Administration as a process. 

• Administration as a bureaucracy 

• Human relation approach to Administration. 

• Formative, Summative & Interpretation of Evaluation results. 

Practicum / Field Work:- 

· Organise a Debate on perspective of curriculum. 

· Find out the component of hidden curriculum in the syllabus of M.Ed. (any one semester) 

· Study a curriculum of any level of education and find out their bases of construction. Prepare a report to this effect. 

· Comparative study of B.Ed curriculum administration in light of problems and innovation. 

· Workshop on Curriculum Evaluation. 

References

1. Bob Moon and Patricia Murphy (Ed) (1999). Curriculum in Context. Paul Chapman Publishing, London. 

2. Butchvarov,P.(1970), The Concept of Knowledge, Evanston, Illinois: North Western University Press. 

3. Chomsky, N (1986). Knowledge of Language, Prager, New York. 

4. Datta, D.M. (1972). Six ways of Knowing. Calcultta University Press, Calcultta. 

5. Dewey , John. The Child and the Curriculum, University of Chicago Press: Chicago 

6. G.W. Ford and Lawrence Pungo,(1964). The structure of Knowledge and the curriculum. Rand McNally & Company, Chicago. 
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Pre-Service and In-Service Teacher Education
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Learning Outcomes: After completion of the course, student-teachers will be able to:- 

· Gain insight and reflect on the concept and the status of pre-service and in-service teacher education 

· Be acquainted with the content, and organisation of pre-service teacher education curriculum, infrastructure and resources needed, and the issues and problems related to teacher preparation 

· Examine the existing pre-service and in-service teacher education programmes from the view point of policy and its relevance to the demands of present day school realities 

· Involve in various activities and processes of a teacher education institution, in order to gain an insight into the multiple roles of a teacher educator and understand the organisational culture. 

· Develop competence in organisation and evaluation of various components of a preservice and in-service teacher education programmes 

Unit 1: Structure, Curriculum and Modes of Pre-service Teacher Education 

· Pre-service teacher education – concept, nature, objectives and scope. 

· The structure of teacher education curriculum and its vision in curriculum documents of NCERT and NCTE 

· Components of pre-service teacher education – foundation courses, subject specialisation and pedagogy, special fields, school based practicum and internship – weightages in course work and evaluation 

· Modes of pre-service teacher education – face-to-face (linear and integrated), distance and online – relative merits and limitations 

Unit 2: Organisation of Different Components of Teacher Education Curriculum 

· The student teacher as an adult learner – characteristics. The concept of andragogy and its principles 

· Organisation, transaction and evaluation of different components of teacher education curriculum – existing practices. 
· Transactional approaches for the foundation courses – Expository, Participatory, Collaborative, Peer Coaching, and Inquiry. Scope and possibilities for organisation and evaluation 

· Transactional approaches for the skill and competency development courses – need for awareness-modeling-analysis-practice-feedback cycle – scope and possibilities for organisation and evaluation – practicum records and portfolio assessment 

· Concept and scope of school based practicum and internship – the existing practices, their nature, objectives, organisation and duration. Activities and experiences in preinternship, internship and post-internship 

Unit 3: In-service Teacher Education in India – Concept, Structure and Modes 

· Concept, need for continuing professional development of a teacher – areas of professional development. Purpose of an in-service teacher education programme – orientation, refresher, workshop, seminar and conference – their meaning and objectives 

· The structure for in-service teacher education – sub-district, district, state, regional and national level agencies and institutions. 

· Modes and Models of in-service teacher education: 

· Modes of in-service teacher education – face-to-face, distance mode, online and mixed mode. 

· induction, one shot, recurrent, cascade, multi-site, school based and course work scope, merits and limitations of each of them 

Unit 4: Planning, Organising and Evaluating an In-service Teacher Education 

• Planning an in-service teacher education programme – preliminary considerations of purpose, duration, resource requirements, and budget. 

• Designing an in-service teacher education programme – steps and guidelines – assessment of training needs, formulation of training curriculum, preparation of course material 

• Organising an in-service teacher education programme – common problems faced by a teacher educator and guidelines for communication, arrangement, preparation, facilitating participation and collecting feedback and evaluation. 

- Qualities and characteristics of an effective in-service teacher educator. 

Practicum / Field Work:- 

· Workshop on Design, implementation and evaluation of a training programme. 

· Critical analysis of all the aspects of any one inservice training programme with suggestive action plan. 

· Planning, organizing and assessing the effectiveness of an inservice taining programme with the help of teacher educator. 
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